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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, 
charts, tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be 
classified as Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using 
required skills or knowledge (requires more than habitual response); make a decision about how to 
proceed; identify and organize components of a whole; extend patterns; identify/describe cause and effect; 
recognize unstated assumptions; make inferences, Interpret facts; compare or contrast simple 
concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL1: Cite textual 
evidence to support 
analysis of what the text 
says explicitly as well as 
inferences drawn from 
the text 
Beginning Learner- 
Identifies basic text to support 
a simple analysis of what the 
text says explicitly. 
Developing Learner- 
Identifies textual 
evidence to support an 
analysis of what the text says 
explicitly.  
Proficient Learner- 
Cites several pieces of textual 
evidence to support an 
analysis of what the text says 
explicitly and to support 
inferences drawn from the 
text.  
Distinguished Learner- 
Cites extensive and significant 
textual evidence to support an 
elaborate inference or 
thorough analysis of a text 

 

Diction 
Syntax  
Tone  
Mood  
Figurative Language 
Imagery  
Sensory Details  
Genre  
Characterization  
Setting  
Plot  
Explicit  
Implicit  
Inferred  
Relevant  
Irrelevant  
Evidence  
Claim  
Extraneous 

 Practice careful and attentive reading of 
both assigned texts and independent text 
choices  

 Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

 Distinguish facts that support a specific 
claim from facts that are irrelevant  

 Annotate texts in order to gather text 
evidence for claims (i.e., “reading for a 
purpose”)  

 Practice reading texts within the prescribed 
time limit for grade-level expectations (e.g., 
completing a 300 page book within the 
number of days outlined by the 
assignment) 

Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL3:  
Analyze how particular 
elements of a story or 
drama interact (e.g., how 
settings shape the char-
acters or plot)  

 
 

Beginning Learner- 
Identifies the basic elements 
of a story or drama (e.g., 
setting, characters).  
Developing Learner- 
Explains how specific elements 
of a story or drama interact 
(e.g., how setting shapes the 
characters or plot).  

Point of View  
Perspective  
First Person  
Second Person  
Third Person  
Omniscient  
Limited  
Reliable Narrator 
Unreliable  Narrator  
Plot  
Structure  
Subplot  
Parallel  
Exposition  
Rising Action  

• Identify and analyze elements of plot: 
exposition, rising action, climax, falling 
action, resolution  

• Examine plot structure, understanding the 
way in which conflict drives the action in a 
story and how the chapters or sections of a 
text are organized and compiled  

• Identify and analyze the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.)  

• Understand the concept of narrative voice 
(point of view, first, second, or third 
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Proficient Learner- 
Analyzes how specific 
elements of a story or drama 

interact (e.g., how setting 
shapes the characters or 
plot). 
Distinguished Learner- 
Evaluates the impact of 
relationships between specific 
elements of a story or drama 
(e.g., how setting shapes the 
characters or plot). 

Climax  
Falling Action 
Resolution  
Dialogue 
Characterization  
Static Character 
Dynamic Character 
Protagonist  
Antagonist 

person/omniscience, subjectivity, 
reliable/unreliable narrator, etc.)  

• Recognize the importance of setting, 
seeking to understand how the setting can 
dynamically affect the action or the 
characters in a story  

• Be able to identify subplots and parallel 
plots, understanding their relationship to 
the central plot and theme 

Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL4:  
Determine the meaning 
of words and phrases as 
they are used in a text, 
including figurative and 
connotative meanings; 
analyze the impact of 
rhymes and other 
repetitions of sounds 
(e.g., alliteration) on a 
specific verse or stanza 
of a poem or section of a 
story or drama.  

 

 

 
 
 
 
 
 
 

Figurative language 
Metaphor  
Simile  
Personification  
Idiom  
Hyperbole  
Imagery  
Diction  
Alliteration 
Onomatopoeia 
Assonance  
Consonance  
Rhythm  
Rhyme  
Rhyme  
Scheme  
Meter  
Analogy  
Symbolism 
Literal  
Concrete  
Lyric Poem* 
Narrative Poem* 
 
 

• Evaluate and analyze the effect of sound in 
poetry and in narrative, especially with 
regard to how sound itself can contribute 
to meaning, tone, or mood (e.g., the 
assonance in “the silken sad uncertain 
rustling of each purple curtain” from Poe, 
evoking the sound of the curtains and the 
gloomy mood, as well)  

• Identify and understand the major types of 
figurative language as they are used in the 
text (for Seventh Grade: metaphor, simile, 
hyperbole, personification, idioms)  

• Identify and understand the major sound 
devices (for Seventh Grade: alliteration, 
assonance, consonance, onomatopoeia)  

• Review and understand the basics of poetic 
structure and language appropriate to 
Seventh Grade (lyric and narrative forms, 
including ballad, sonnet, ode, free-verse, 
etc.)  

•  Understand words may have different 
connotations 

Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7L5: 
Demonstrate 
understanding of 
figurative language, 
word relationships, and 

Figurative  
Literal  
Connotation  
Denotation  
Metaphor  

 Identify and analyze the effects within texts 
of various types of figurative language 
(metaphor, simile, personification, 
hyperbole, idioms)  



 Student Learning Guide: Clarifying the Learning Targets- 2nd Semester 
 

4 
 

7th Grade 

ELA 
 

nuances in word 
meanings. 
Beginning Learner- 
Demonstrates an understanding of 
basic figurative language, word 
relationships, and nuances in word 
meanings: a. Identifies some 
familiar figures of speech (e.g., 
literary, biblical, mythological 
allusions) in context. b. Uses the 
relationship between particular 
basic words (e.g., 
synonym/antonym, analogy) to 
better understand each of the 
words. c. Attempts to distinguish 
from among the connotations 
(associations) of words with 
similar denotations (definitions) 
(e.g., refined, respectful, polite, 
diplomatic, condescending). 
Developing Learner- 
Demonstrates an understanding of 
some figurative language, word 
relationships, and nuances in word 
meanings: a. Identifies common 
figures of speech (e.g., literary, 
biblical, mythological allusions) in 
context. b. Uses the relationship 
between particular words (e.g., 
synonym/antonym, analogy) to  
better understand each of the 
words. c. Distinguishes from 
among the connotations 
(associations) of some words with 
similar denotations (definitions) 
(e.g., refined, respectful, polite, 
diplomatic, condescending). 
Proficient Learner- 
Demonstrates an understanding of 
figurative language, word 
relationships, and nuances in word 
meanings: a. Interprets figures of 
speech (e.g., literary, biblical, 
mythological allusions) in context. 
b. Uses the relationship between 
particular words (e.g., 
synonym/antonym, analogy) to 
better understand each of the  
words. c. Distinguishes from 
among the connotations 
(associations) of words with 
similar denotations (definitions) 
(e.g., refined, respectful, polite, 
diplomatic, condescending). 
Distinguished Learner- 
Demonstrates a solid 
understanding of figurative 
language, word relationships, and 
nuances in word meanings: a. 
Easily interprets figures of speech 
(e.g., literary, biblical, 
mythological allusions) in context 
b. Uses the relationship between 
particular words (e.g., 
synonym/antonym, analogy) to 

Simile  
Personification 
Hyperbole  
Idiom  
Mythological  
Allusion  
Synonym  
Antonym  
Analogy 

 Understand the impact on text of literary 
elements such as imagery, diction, syntax, 
sensory detail  

 Identify and analyze various sound devices 
(alliteration, assonance, consonance, 
onomatopoeia)  

 Consider the connotations of various words 
when determining the author’s purpose in 
employing specific diction 
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better understand each of the 
words and evaluate their uses. c. 
Expertly distinguishes and 
evaluates the connotations 
(associations) of words with 
similar denotations (definitions) 
(e.g., refined, respectful, polite, 
diplomatic, condescending). 
ELAGSE7RL5:  
Analyze how a drama’s 
or poem’s form or struc-
ture (e.g., soliloquy, son-
net) contributes to its 
meaning.  
Beginning Learner  
Describes the form or struc-
ture of a simple drama or 
poem (e.g., soliloquy, sonnet).  
Developing Learner  
Describes and identifies how 
the form or structure of a 
drama or poem (e.g., solilo-
quy, sonnet) contributes to its 
meaning.  
Proficient Learner  
Analyzes how the form or 
structure of a drama or poem 
(e.g., soliloquy, sonnet) con-
tributes to its meaning.  
Distinguished Learner  
Analyzes and evaluates how 
the form or structure of a 
drama or poem (e.g., 
soliloquy, sonnet) contributes 
to its meaning and 
effectiveness.  

Act  
Aside  
Ballad  
Dialogue  
Drama  
End Rhyme  
Free Verse  
Internal Rhyme  
Monologue  
Narrative  
Rhyme Scheme  
Rhythm  
Scene  
Soliloquy  
Stage Directions Comedy  
Tragedy Lyric  

 Acquire or review knowledge of dramatic 
forms and structures (aside, stage direc-
tion, act, scene, etc.)  

 Identify and evaluate common organiza-
tional structures in plays and poetry  

 Understand and apply knowledge of 
voice/point of view, author’s purpose, 
genre expectations, audience, length, and 
format requirements  

 Read and write poetry in a variety of forms 
to better understand how a poem’s format 
contributes to its meaning (reference Nikki 
Giovanni, Walt Whitman, Gary Snyder, 
Langston Hughes)  

 Analyze and evaluate the impact of poetic 
forms on the impact and meaning of a 
poem, including end and internal rhymes, 
rhyme scheme, and meter  
 

Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7RL6:  
Analyze how an author 
develops and contrasts 
the points of view of dif-
ferent characters or nar-
rators in a text.  
Beginning Learner  
Describes the points of view of 
different characters or narra-
tors in a text.  
Developing Learner  
Explains the points of view of 
different characters or narra-
tors in a text.  
Proficient Learner  
Analyzes how an author devel-
ops and contrasts the points of 

Protagonist  
Antagonist  
Major Character  
Minor Character  
Static  
Dynamic  
Flat Character  
Round Character  
Narrator  
Plot  
Action  
Conflict  
Foil  
Perspective  

 Acquire or review foundational knowledge 
of characterization and character traits, in-
cluding the literary terms regarding charac-
ter development (major, minor, static, dy-
namic, flat, round, protagonist, antagonist, 
tragic hero, foil, etc.)  

• Acquire or review knowledge of narrative 
voice and structure (first person, third per-
son, omniscience, etc.), and be able to dis-
tinguish what is meant by “point of view” 
as it relates to narrative voice and as it re-
lates to an opinion or bias (perspective)  

• Understand that conflict is a driver of plot 
action; characters (along with events, set-
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view of different characters or 
narrators in a text.  
Distinguished Learner  
Analyzes the techniques the 
author uses to develop and 
contrast the points of view of 
different characters or 
narrators in a text and 
evaluates the effectiveness of 
the points of view.  

tings, and other elements) experience con-
flicts that propel a story (e.g., characters 
love or hate one another, experience an ob-
stacle or hindrance, are torn apart by cir-
cumstance, etc.)  

 

Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7W2: Write  
informative/explanatory  
texts  to  examine  a  
topic  and convey ideas, 
concepts, and 
information through the 
selection, organization, 
and analysis of relevant 
content. 
Beginning Learner-Writes basic 
informative/explanatory texts to 
examine a topic: a. Introduces a 
topic clearly; organizes ideas and 
information, using strategies such 
as definition, classification, 
comparison/contrast, and 
cause/effect; and attempts to 
include formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia when useful to aid 
comprehension. b. Develops the 
topic with relevant facts or other 
information and examples. c. Uses 
appropriate transitions. d. Uses 
appropriate language and domain-
specific vocabulary to explain the 
topic. e. Attempts to establish a 
formal style. f. Provides a 
concluding statement. 
Developing Learner- 
Writes general 
informative/explanatory texts to 
examine a topic and convey ideas 
and information through 
the selection and organization of 
the content: a. Introduces a topic; 
organizes ideas, concepts, and 
information, using strategies such 
as definition, classification, 
comparison/contrast, and 
cause/effect; and includes 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia when useful to aid 
comprehension. b. Develops the 
topic with relevant facts, concrete 
details, or other information and 

Informative  
Expository  
Explanatory  
Topic  
Connotation  
Graphics 
 Multimedia  
Citation  
Format  
Formal Style  
Denotation  
Relevant 
 Literal  
Concrete 

 Acquire knowledge of appropriate 
organizational structures for informative 
writing that include a focus for audience 
and purpose  

 Use appropriate transitions for clarity and 
coherence, especially transitional sentences 
beginning with subordinate clauses  

 Exclude irrelevant or overly trivial 
information  

 Cite appropriately and avoid plagiarism  

 Effectively employ your knowledge of 
technology to enhance your presentation 
of information, charts, graphs, maps, or 
other aids  

 Learn interesting strategies for closure 
(such as a call to action), and avoid 
restating what was already said in the essay 
Learn interesting strategies for 
introduction, such as a story illustrating a 
point, and avoid listing the facts that will be 
covered in the essay  

 Exclude personal opinions and biases from 
informative/explanatory writing 
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examples. c. Uses appropriate 
transitions to create cohesion 
between ideas and concepts. d. 
Uses appropriate language and 
domain-specific vocabulary to 
inform about or explain the topic. 
e. Establishes a formal style. f. 
Provides a concluding statement 
or section that follows from the 
information presented. 
Proficient Learner- 
Writes informative/explanatory 
texts to examine a topic and 
convey ideas, concepts, and 
information through the 
selection, organization, and 
analysis of relevant content: a. 
Introduces a topic clearly, 
previewing what is to follow; 
organizes ideas, concepts, and 
information, using strategies such 
as definition, classification, 
comparison/contrast, and 
cause/effect; and includes 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia when useful to aid 
comprehension. b. Develops the 
topic with relevant facts, 
definitions, concrete details, 
quotations, or other information 
and examples. c. Uses appropriate 
transitions to create cohesion and 
to clarify the relationships 
between ideas and concepts. d. 
Uses precise language and 
domain-specific vocabulary to 
inform about or explain the topic. 
e. Establishes and maintains a 
formal style. f. Provides a 
concluding statement or section 
that follows from and supports the 
information or explanation 
presented. 
Distinguished Learner- 
Writes precise 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information through 
the selection, organization, 
analysis, and evaluation of 
relevant content: a. Introduces a 
topic concisely, explicitly 
previewing what is to follow; 
expertly organizes ideas, concepts, 
and information, using strategies 
such as definition, classification, 
comparison/contrast, and 
cause/effect; and includes 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia when useful to aid 
comprehension. b. Clearly 
develops the topic with only 
relevant facts, definitions, 
concrete details, quotations, or 
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other information and examples. 
c. Uses appropriate transitions to 
create cohesion and to clarify the 
relationships between ideas and 
concepts. d. Uses precise language 
and domain-specific vocabulary to 
explicitly inform about or explain 
the topic. e. Clearly establishes 
and maintains a formal style. f. 
Provides a compelling concluding 
statement or section that follows 
from, supports, and evaluates the 
information or explanation 
presented. 

Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7W3: Write 
narratives to develop 
real or imagined 
experiences or events 
using effective 
technique, relevant 
descriptive details, and 
well-structured event 
sequences. 
Beginning Learner- 
Writes narratives to recount real 
or imagined experiences or 
events: a. Engages the reader by 
establishing a point of view and 
introducing a narrator and/or 
characters and organizes an event 
sequence. b. Uses narrative 
techniques, such as dialogue and 
description. c. Uses a variety of 
transition words. d. Uses 
appropriate words and details to 
explain events. e. Provides a 
conclusion. 
Developing Learner- 
Writes narratives to recount real 
or imagined experiences or events 
using relevant descriptive details 
and event sequences: a. Engages 
the reader by establishing a point 
of view and introducing a narrator 
and/or characters and organizes 
an event sequence that unfolds 
naturally. b. Uses narrative 
techniques, such as dialogue, 
pacing, and description, to 
develop events. c. Uses a variety 
of transition words and phrases to 
convey sequence. d. Uses 
appropriate words, phrases, and 
descriptive details to capture the 
action and convey experiences 
and events. e. Provides a 
conclusion that follows from the 
narrated experiences or events. 

Plot  
Setting  
Characterization  
Static  
Dynamic  
Plot Structure  
Sensory Detail  
Diction  
Syntax 
Imagery  
Figurative Language 
Foreshadowing  
Dialogue  
Flashback 

 Develop a clear, coherent text that tells a 
story or develops an idea  

 Show awareness of audience and purpose  

 Understand the elements of plot and the 
ways in which conflict drives plot action  

 Establish and develop a plot, setting, point 
of view, narrative voice, and style 

 Choose details carefully, employing 
knowledge of literary elements, such as 
diction, syntax, and figurative language  

 Develop characters effectively, exhibiting 
knowledge of characterization, traits, and 
types (such as static and dynamic) 
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Proficient Learner- 
Writes narratives to develop real 
or imagined experiences or events 
using effective techniques, 
relevant descriptive details, and 
well-structured event sequences: 
a. Engages and orients the reader 
by establishing a context and point 
of view and introducing a narrator 
and/or characters and organizes 
an event sequence that unfolds 
naturally and logically. b. Uses 
narrative techniques, such as 
dialogue, pacing, and description, 
to develop experiences, events, 
and/or characters. c. Uses a 
variety of transition words, 
phrases, and clauses to convey 
sequence and signal shifts from 
one time frame or setting to 
another. d. Uses precise words 
and phrases, relevant descriptive 
details, and sensory language to 
capture the action and convey 
experiences and events. e. 
Provides a conclusion that follows 
from and reflects on the narrated 
experiences or events. 
Distinguished Learner- 
Write narratives to elaborate real 
or imagined experiences 
or events using a variety of 
effective techniques, relevant 
descriptive details, and well-
structured event sequences: a. 
Engages, entertains, and orients 
the reader by establishing a 
context and point of view and 
introducing a narrator and/or 
characters and organizes a 
thoughtful event sequence that 
unfolds naturally and logically. b. 
Uses narrative techniques, such as 
dialogue, pacing, and description, 
to elaborate on experiences, 
events, and/or characters. c. Uses 
a wide variety of transition words, 
phrases, and clauses to convey 
sequence and signal shifts from 
one time frame or setting to 
another. d. Uses precise words 
and phrases, relevant descriptive 
details, and sensory language to 
capture the action and convey 
experiences, feelings, and events. 
e. Provides an elaborate 
conclusion that follows from and 
reflects on the narrated 
experiences or events. 
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Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE7L6: Acquire and 
accurately use grade-
appropriate general 
academic and domain-
specific words and 
phrases; gather 
vocabulary knowledge 
when considering a word 
or phrase important to 
comprehension or 
expression. 

Beginning Learner- 

Attempts to accurately use basic, 
grade-appropriate general, 
academic, and domain specific 
words and phrases and attempts 
to gather basic vocabulary 
knowledge when considering a 
word or phrase. 

Developing Learner- 

Accurately uses some grade 
appropriate general, academic, 
and domain-specific words, 
phrases, and attempts to gather 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 

Proficient Learner- 

Acquires and accurately uses 
grade-appropriate general, 
academic, and domain-specific 
words and phrases and gathers 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 

Distinguished Learner- 

Acquires, evaluates, and 
accurately uses grade appropriate 
general, academic, and domain-
specific words and phrases and 
easily gathers vocabulary 
knowledge when considering a 
word or phrase important to 
comprehension or expression and 
uses it appropriately in different 
situations. 

Figurative  
Connotative  
Literal  
Concrete  
Technical  
Academic  
Diction  
Author’s purpose 
Domain-specific 

 Be independent and proactive in the ac-

quisition of new vocabulary  

 Acquire or review foundational 

knowledge of roots, prefixes, suffixes, 

and other structural tools for decoding 

new vocabulary  

 Understand and apply knowledge of the 

concepts of literal and figurative mean-

ing  

 Differentiate between situations which 

require formal diction and those which 

do not  

 Examine author’s purpose in word 

choice and be aware of your own pur-

pose when choosing language  
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Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE7L4: Determine 
or clarify the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
7 reading and content, 
choosing flexibly from a 
range of strategies. 
Beginning Learner- 
Tentatively determines or clarifies 
the meaning of basic unknown 
and multiple-meaning words and 
phrases, using textual support and 
choosing flexibly from a range of 
strategies: a. Uses explicit context 
(e.g., the overall meaning of a 
sentence or paragraph) as a clue 
to the meaning of a word or 
phrase. b. Uses some common, 
grade appropriate Greek or Latin 
affixes and roots as clues to the 
meaning of a word or its part of 
speech. c. Attempts to consult 
general reference materials (e.g., 
dictionaries, glossaries), both print 
and digital, to find the 
pronunciation of a word or to 
determine or clarify its precise 
meaning or its part of speech. d. 
Attempts to verify the preliminary 
determination of the meaning of a 
word or phrase (e.g., by checking 
in a dictionary or checking the 
inferred meaning in context). 
Developing Learner- 
Attempts to determine or clarifies 
the meaning of some unknown 
and multiple-meaning words and 
phrases, choosing flexibly from a 
range of strategies: a. Uses 
context (e.g., the overall meaning 
of a sentence or paragraph, a 
word’s position or function in a 
sentence) as a clue to the meaning 
of a word or phrase. b. Uses 
common, grade appropriate Greek 
or Latin affixes and roots as clues 
to the meaning of a word (e.g., 
rebel). c. Attempts to consult 
general and specialized reference 
materials (e.g., dictionaries, 
glossaries), both print and digital, 
to find the pronunciation of a 
word or to determine or clarify its 
precise meaning or its part of 
speech. d. Attempts to verify the 
preliminary determination of the 
meanings of some words or 

Definition  
Context  
Thesaurus  
Dictionary  
Noun  
Verb  
Adverb  
Adjective  
Interjection  
Conjunction  
Pronoun  
Article  
Word Pattern  
Greek root  
Latin Root  
Pronunciation 
Etymology  
Inference 

 Make effective use of reference materials, 
including digital references  

 Avoid becoming overly dependent on 
electronic devices in determining correct 
spellings or grammatical constructions; 
these tools will not always be at hand in 
testing, interviewing, or speaking situations  

 Always use your own resources (text, 
context, roots, word patterns) to determine 
meaning, or at least make an educated 
guess, before consulting reference 
materials in order to keep these skills sharp  

 Proactively and independently continue to 
build your own vocabulary 
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phrases (e.g., by checking in a 
dictionary or checking the inferred 
meaning in context). 
Proficient Learner- 
Determines or clarifies the 
meaning of unknown and 
multiple-meaning words and 
phrases, choosing flexibly from a 
range of strategies: a. Uses 
context (e.g., the overall meaning 
of a sentence or paragraph, a 
word’s position or function in a 
sentence) as a clue to the meaning 
of a word or phrase. b. Uses less 
common, grade appropriate Greek 
or Latin affixes and roots as clues 
to the meaning of a word (e.g., 
belligerent, bellicose, rebel). c. 
Consults general and specialized 
reference materials (e.g., 
dictionaries, glossaries, 
thesauruses), both print and 
digital, to find the pronunciation 
of a word or to determine or 
clarify its precise meaning or its 
part of speech. d. Verifies the 
preliminary determination of the 
meaning of a word or phrase (e.g., 
by checking in a dictionary or 
checking the inferred meaning in 
context). 
Distinguished Learner- 
Consistently determines or 
clarifies the meaning of unknown 
and multiple- meaning words and 
phrases, choosing flexibly from a 
range of strategies: a. Accurately 
uses context (e.g., the overall 
meaning of a sentence or 
paragraph, a word’s position or 
function in a sentence) as a clue to 
the meaning of a word or phrase. 
b. Easily uses less common, grade-
appropriate Greek or Latin affixes 
and roots as clues to the meaning 
of a word (e.g., belligerent, 
bellicose, rebel). c. Efficiently 
consults general and specialized 
reference materials (e.g., 
dictionaries, glossaries, 
thesauruses), both print and 
digital, to find the pronunciation 
of a word or to determine or 
clarify its precise meaning or its 
part of speech. d. Easily verifies 
the preliminary determination of 
the meaning of a word or phrase 
(e.g., by checking in a dictionary or 
checking the inferred meaning in 
context). 
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Standard and 

Achievement Level 
Descriptors 

 

Key Vocabulary Skills and Concepts 

ELAGSE7RI3: Analyze the 
interactions between 
individuals, events, and 
ideas in a text (e.g., how 
ideas influence 
individuals or events, or 
how individuals influence 
ideas or events). 
Beginning Learner- 
Identifies the basic interactions 
between individuals, events, and 
ideas in a text (e.g., how ideas 
influence individuals or events, 
how individuals influence ideas or 
events). 
Developing Learner- 
Identifies the interactions 
between individuals, events, and 
ideas in a text (e.g., how ideas 
influence individuals or events, 
how individuals influence ideas or 
events). 
Proficient Learner- 
Analyzes the interactions between 
individuals, events, and ideas in a 
text (e.g., how ideas influence 
individuals or events, how 
individuals influence ideas or 
events). 
Distinguished Learner- 
Analyzes and evaluates the 
interactions and relationships 
between individuals, events, and 
ideas in a text (e.g., how ideas 
influence individuals or events, 
how individuals influence ideas or 
events). 
 

 

Comparison  
Analogy  
Index  
Conclusion  
Categories  
Body 
Similarity/Difference 
Glossary  
Footnote 

 Read closely to understand how individuals’ 
events and ideas are connected in a text  

 Use organizers (charts, text maps, outlines, 
etc.) to show the importance of and 
relationships between people, events, and 
ideas in the informational text read 
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Sample Questions 

ELAGSE7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly 
as well as inferences drawn from the text. 
ELAGSE7RL5: Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to 
its meaning.  
ELAGSE7RL6: Explain how an author develops the point of view of the narrator or speaker in a text. 
ELAGSE7RL3: Analyze how particular elements of a story or drama interact (e.g., how settings shape the 
characters or plot). 
ELAGSE7RL4: Determine the meaning of words and phrases as they are used in a text, including figura-
tive and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (allitera-
tion) on a specific verse or stanza of a poem or section of a story or drama. 
ELAGSE7L4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on Seventh Grade reading and content, choosing flexibly from a range of strategies. 
ELAGSE7L5: Demonstrate understanding of figurative language, word relationships, and nuances in 
word meanings. 

    

Directions: Read the passage below and answer the question(s) that follow. 

 

Grandpa's Homework 

Cast of Characters: Grandpa, 80s Jimmy, his 
grandson, 12  

Setting: Jimmy’s bedroom (JIMMY is working on 
his math homework at his desk. In frustration, 
he throws his book across the room, almost hit-
ting GRANDPA, who is about to ENTER.)  

GRANDPA: Nice shot. Next time look where 
you’re throwing and you might hit your target.  

JIMMY: Sorry, Grandpa! I didn’t know you were 
there.  

GRANDPA: I’m not sure I believe you. I think you 
were waiting for me to walk through the door 
so that you can bop me on the head with this— 
(picks up the book and reads the title) “Making 
Math Connections” book. No wonder you threw 
it across the room.  

JIMMY: I’m frustrated. This homework is impos-
sible.  

 

 

 

 

GRANDPA: Impossible? 

JIMMY: Yeah. I think this math is really tough.  

GRANDPA: How about I open up this book and 
see where everything becomes “impossible.”  

JIMMY: No offense, but I’m pretty sure you’ve 
never had this kind of math.  

GRANDPA: No offense taken as long as you’re 
not throwing books across the room.  

JIMMY: I mean, you worked in a grocery store 
all of your life.  

GRANDPA: And I never used math in my store?  

JIMMY: Not this kind of math. You didn’t have 
to do anything with formulas or graphs or any-
thing like that.  

GRANDPA: I certainly tackled that when I was in 
college. 

 JIMMY: (Eyes widening.) College? You went to 
college?  
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GRANDPA: What’s wrong, Jimmy? Do you think 
it’s impossible that a simple grocery clerk went 
to college?  

JIMMY: No, it’s just that…I didn’t know— 

GRANDPA: That I went to college and studied 
math?  

JIMMY: Why would you torture yourself with 
studying math?  

GRANDPA: Because I was good at it. I liked 
working through problems and trying to figure 
out the answers. Calculus was my favorite sub-
ject.  

JIMMY: They had calculus when you went to 
school?  

GRANDPA: They also had cars, airplanes, and ra-
dios, but I don’t want to stun you with such rev-
elations—  

JIMMY: Ha-ha, ok, I get it, Grandpa. (Hesitating 
slightly.) So, if you went to college and every-
thing, why did you end up working in a grocery 
store?  

GRANDPA: I was a semester away from gradua-
tion, when my father, your great-grandfather, 
passed away very suddenly.  

JIMMY: Were you sad? 

GRANDPA: I was sad, yes, but more importantly, 
I had to go to work to help support the family. 
My mother still had four other children at 
home.  

JIMMY: Did you like college?  

GRANDPA: I did like to learn. Learning was fun 
to me. Working through math problems, read-
ing books, discovering new worlds. My entire 
life was filled with finding something new and 
different. It was wonderful. 

JIMMY: But then you had to quit.  

GRANDPA: Maybe you have to have something 
taken away from you before you can 
acknowledge what you had.  

JIMMY: Why didn’t you ever go back to school 
and get your degree?  

GRANDPA: Seems like something always came 
up and pushed my plans away: work, marriage, 
children. After awhile, you forget what you 
were planning to do because you’re trying to 
make things right for the future.  

JIMMY: That’s too bad.  

GRANDPA: It’s not bad. Life always throws 
something new at you. I have wonderful chil-
dren, fine grandchildren. I’ve had a beautiful 
life. There are no regrets. 

JIMMY: I’m sorry I never asked you about this 
before.  

GRANDPA: So, now you know. 

JIMMY: Well, I still don’t know how to do this 
math homework. Maybe you could help me?  

GRANDPA: Sure. I think I can give it a try.  

END OF SCENE. 

 
1.  Which of these BEST describes the effect created by the italicized, parenthetical stage directions 
within the lines of the play?  

A They constantly keep the action of the plot moving forward.  
B They give details for set and costume design.  
C They foreshadow what will happen next in the play.  
D They show what the characters are doing or thinking. 
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2. Which line from the play BEST explains that Grandpa’s point of view about not completing college is 
different than Jimmy’s? 

A. JIMMY: No offense, but I’m pretty sure you’ve never had this kind of math.  
B. JIMMY: Why would you torture yourself with studying math? 
C. GRANDPA: Maybe you have to have something taken away from you before you can 

acknowledge what you had.  
D. GRANDPA: It’s not bad. Life always throws something new at you. I have wonderful children, 

fine grandchildren. I’ve had a beautiful life. There are no regrets. 
 

3. How does the author MAINLY develop Jimmy’s point of view throughout the text?  
A through the dialogue between Jimmy and Grandpa  
B through Jimmy’s reaction to his homework  
C through Grandpa’s comments about school  
D through descriptions of the setting 
 

4. How does the play’s first stage direction about Jimmy working on his homework contribute to the 
meaning of the dialogue that follows?  

A A. It illustrates the type of relationship Jimmy and his grandfather have.  
B B. It demonstrates that Jimmy is a very emotional person.  
C C. It makes clear the difference in age between Jimmy and his grandfather.  
D D. It establishes that Jimmy is having difficulty and needs help. 

 
5. Which line from the play BEST supports the idea that Grandpa has reflected on his life? 

A. I certainly tackled that when I was in college.  
B. Learning was fun to me.  
C. Life always throws something new at you.  
D. I’ve had a beautiful life. There are no regrets 

 
6. The following question has two parts. First, answer Part A. Then, answer Part B.  
Part A: What causes Jimmy and Grandpa to disagree?  
 

A. throwing a book 
B. sharing family history  
C. discussing math  
D. working in a grocery 
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Part B: Which quote from the play BEST supports this disagreement?  
A. JIMMY: Sorry, Grandpa! I didn’t know you were there. GRANDPA: I’m not sure I believe you. I 

think you were waiting for me to walk through the door so that you can bop me on the head 
with this—  

B. GRANDPA: What’s wrong, Jimmy? Do you think it’s impossible that a simple grocery clerk went 
to college? JIMMY: No, it’s just that. . .I didn’t know—  

C. JIMMY: Why would you torture yourself with studying math? GRANDPA: Because I was good at 
it. I liked working through problems and trying to figure out the answers. Calculus was my favor-
ite subject.  

D. JIMMY: I’m sorry I never asked you about this before. GRANDPA: So, now you know. 
 

  
7. Read these lines from the play.  

JIMMY: But then you had to quit.  
GRANDPA: Maybe you have to have something taken away from you before you can acknowledge 
what you had.  

 
Now read this dictionary entry 

Acknowledge v. 1. To recognize rights or status of 2. To accept as true 3. To realize importance of 4. To 
take notice of 

 
Which definition of acknowledge is closest in meaning to how the word is used above?  

A. definition 1  
B. definition 2  
C. definition 3  
D. definition 4 

 
8. Read this line from the play.  

JIMMY: No offense, but I’m pretty sure you’ve never had this kind of math.  

 
What does the phrase no offense suggest?  

A. Jimmy doesn’t want to argue with Grandpa.  
B. Jimmy doesn’t believe what Grandpa has said.  
C. Jimmy doesn’t like the comment Grandpa made.  
D. Jimmy doesn’t mean to insult Grandpa. 

 
9. Read this line from the play.  

GRANDPA: They also had cars, airplanes, and radios, but I don’t want to stun you with such revela-
tions—  

 
What does the word revelations mean in the line?  

A. amazing inventions  
B. surprising information  
C. hidden secrets  
D. valuable experience 
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10. After Grandpa talks about his time in college, what is revealed about Jimmy’s character? 

A. Jimmy has curiosity about the way people make choices.  
B. Jimmy has prejudices about work and education.  
C. Jimmy has a feeling of being an inferior math student.  
D. Jimmy has difficulties understanding mathematics. 

 
11. Which detail from the text explains why Grandpa quit going to college?  

A. His father passed away very suddenly.  
B. His dream was to work in a grocery store.  
C. He got married.  
D. He had children. 

 

Notes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Directions: Read the passage below and answer the question(s) that follow. 

 

Sample Questions 
ELAGSE7W2: Write informative/explanatory texts to examine a topic and convey ideas, con-
cepts, and information through the selection, organization, and analysis of relevant content. 
ELAGSE7W9: Draw evidence from literary or informational texts to support analysis, reflection, 
and research. 
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Directions: Answer the following question(s) 

 
12. Which word could provide the BEST transition between the sentences below?  

Origami paper folding is a really fun hobby. It doesn't cost much money at all.  

A. However,  
B. On the other hand,  
C. Additionally,  
D. Fortunately, 

 

Notes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ELAGSE7L6: Acquire and accurately use grade-appropriate general academic and domain-specific words 
and phrases; gather vocabulary knowledge when considering a word or phrase important to 
comprehension or expression. 
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Directions: Read the passage below and answer the question(s) that follow. 

Digging for Clues 

Narrator: Isabella and her parents are driving to 
the country to visit Isabella's grandmother, 
Lucille. They are all excited, but Isabella is the 
most excited. She seems barely able to contain 
her enthusiasm.  

ISABELLA: I absolutely, positively can't wait to 
get to Grandma's farm! You heard the stories 
about the dinosaurs, right? When Grandpa was 
alive, he found all sorts of amazing dinosaur 
fossils on their farm.  

MOM: I've heard those legends, too, Isabella, 
but we have to take them with a grain of salt. 
People have been telling those stories since 
before grandfather passed away, but nobody 
has ever seen all the astounding skeletons he 
was rumored to have found. Don't get your 
expectations up, sweetheart—those stories 
might not be true.  

ISABELLA: Maybe I don't know much about 
Grandpa's life, but I can sense that he made 
important discoveries about the past. DAD: 
You're something else, Isabella! I've never 
encountered anyone who loved digging around 
for clues and facts as much as you do.  

ISABELLA: I think you can learn anything if you 
dig around long enough, Dad, and I'm 
determined to unearth some really important 
information this week. DAD: Well, I hope you're 
successful in your quest!  

NARRATOR: The family arrives at Grandma 
Lucille's farm. Grandma Lucille is thrilled to see 
her family and has prepared a delicious feast for 
them with homegrown vegetables and fish she 
caught in a nearby pond.  

ISABELLA: You like to fish, Grandma?  

GRANDMA: I sure do—sometimes on a daily 
basis! I love fishing because it reminds me of 
your grandfather. Long ago, we used to sit by 
the pond for hours fishing, talking and laughing,  

 

 

and if we actually caught a fish, it was a 
surprising bonus!  

ISABELLA: I didn't know that about Grandpa, 
but I would really like to know whether the 
stories about the dinosaur fossils are true. What 
can you tell me about these stories?  

GRANDMA (laughing): Oh, those myths just 
refuse to fade away, don't they? Your 
grandfather was an incurable dreamer, dear, 
and he spent years searching for those old 
rocks. If he ever discovered anything 
substantial, I certainly never saw it. (ISABELLA's 
head droops with disappointment, and she 
stares silently at her plate.) GRANDMA: Oh, I'm 
sorry if I burst your bubble, Isabella. I'm not 
saying there were never dinosaurs around here, 
only that I don't really think your grandfather 
found as much as people said he did. How 
about you and I start out first thing next 
morning and take a look for ourselves?  

ISABELLA (perking up considerably): That 
sounds great! I'd love that.  

NARRATOR: The next morning, just past dawn, 
Isabella and Grandma arm themselves with 
small shovels, hammers, and sandwiches, and 
head out into the fields in search of dinosaurs.  

GRANDMA: Your grandfather used to search 
around here all the time. He was so strong, he 
could dig all day. I used to joke that he would 
dig himself to the other side of the world if he 
didn't stop for dinner! 

 ISABELLA: I didn't know he was so strong. 
GRANDMA: He was very strong, but very gentle, 
too—a really wonderful gentleman. I'm sorry 
your paths never crossed. You two would have 
gotten along well.  

ISABELLA: I would have liked to have known 
him. I'm ashamed to admit that I don't know 
much about him at all. (Isabella and Grandma 
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approach a hill in the middle of the property. 
They climb to the top and survey the fields.) 

GRANDMA: This was your grandfather's favorite 
spot in the whole world! He would come up 
here to check on the crops and, of course, to 
plan his next paleontology dig. I'd sometimes 
find him up here singing, too—you're old 
grandfather had quite a voice!  

ISABELLA: I had no idea he was a good singer. 
(The two adventurers find a spot and start 
digging. They find only rocks, roots, and mud. 
Not a single trace of prehistoric life is to be 
found.) 

 ISABELLA: We've been digging all day for 
nothing, and I'm feeling a little disappointed.  

GRANDMA: Remember, dear, to be a great 
explorer and investigator, you have to keep at it 
and not let discouragement hold you back.  

ISABELLA: Like Grandpa always did. (Her shovel 
hits something.) I found something! (She begins 
to dig with great excitement.)  

GRANDMA: What is it? (Isabella pulls out a long 
cylinder that at first looks like a dinosaur bone. 
When she knocks off the dirt, though, she 
discovers that it's only a glass bottle. However,  

Grandma smiles as she examines it and her eyes 
fill with tears. Isabella looks at her curiously.)  

GRANDMA: Dear, that's the most wonderful 
discovery you could have made. That's a soda 
bottle, and just the kind that your grandfather 
used to bring when he went digging in the 
fields. He must have dropped this one—or 
maybe he buried it, just so we would find it one 
day. I can't believe you found this little treasure 
after all these years. (Isabella smiles and hands 
the bottle to her grandmother.)  

NARRATOR: After their week–long visit, Isabella 
and her parents bid farewell to Grandma Lucille 
and head back toward their home in the city  

DAD: Well, Isabella, I hope you're not 
disappointed that you didn't discover any 
dinosaur fossils.  

ISABELLA: Not at all, Dad. I went to uncover 
important facts that would help me learn about 
the past. The time I spent with Grandma helped 
me learn more about Grandpa—so much that I 
almost feel like I know him now. That was a 
great discovery after all. 

 

 

13. Which BEST describes the meaning of the word paleontology as used in this text?  

A. the chasing of unrealistic goals  
B. the study of prehistoric creatures  
C. the value of being a gentle person  
D. the lack of factual information 

 

Notes 
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ELAGSE7W3: Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences. 

14. A student is writing a narrative for the teacher. Read the draft of the paper and answer the 
question that follows.  

Akemi arrived to her art class earlier than usual because she is excited to be a teacher assistant for the 
day. She will help her classmates learn the art of paper folding called “origami.” Akemi and her 
teacher will teach how to make a beautiful paper crane from a flat square of paper. She is eager to 
show others how incredible it is to see a piece of paper transform into a three-dimensional form.  

The student wants to eliminate repeated words in the narrative. Which word would be the BEST 
replacement for the underlined word?  

A. prepare  
B. chat  
C. talk  
D.   demonstrate 

 

Notes 

 

 

 

 

 

 

Sample Questions 
ELAGSE7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well 
as inferences drawn from the text. 
ELAGSE7RL3: Analyze how particular elements of a story or drama interact (e.g., how settings shape the 
characters or plot). 
ELAGSE7RL9: Compare and contrast a fictional portrayal of a time, place, or character and a historical 
account of the same period as a means or understanding how authors of fiction use or alter history. 
ELAGSE7RI3: Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas 
influence individuals or events, or how individuals influence ideas or events). 
 

 
 
 
 
 
 



 Student Learning Guide: Clarifying the Learning Targets- 2nd Semester 
 

23 
 

7th Grade 

ELA 
 

Directions: Read the passage below and answer the question(s) that follow. 

 
Hope for Hannah 

 
Hannah Oglemeyer jumped as the factory bell loudly 
proclaimed the end of another long work shift. 
Placing her hand on her back, she cringed as she felt 
her muscles stretch painfully. It was the end of 
another 14 hours hunched over a sewing machine, 
and she closed her eyes and sighed with the 
knowledge that it would begin all over again 
tomorrow. 
 
"Hannah!" 
 
Hearing her friend's cheerful voice, Hannah 
reluctantly opened her eyes. Muriel stood in front of 
her, smiling as always as she straightened her 
kerchief and wiped her oil-stained hands on her 
apron.  
 
"You be sure to wish Alfred a happy birthday for me, 
Hannah." Muriel's smile broke for a moment as she 
added, "How I wish I could have gotten the boy 
something. It's just been so rough this month, what 
with Henry sick and all."  
 
 
Muriel's husband had been ill for two months now, 
and Hannah knew that her friend was barely able to 
buy him soup, let alone purchase a gift for Alfred.  
 
"But he's doing better every day. That he is," Muriel 
continued with conviction as she nodded and smiled. 
"I just know he'll be back to work soon. You tell  
 
 
Alfred that I'll give him something next month. I'm 
sure things will be better by then."  
 
Hannah placed a hand on her friend's arm and 
squeezed it reassuringly. She knew all too well that it 
would not be better next month; in fact, it seemed 
these days that it would never get better. Ever since 
her family had moved to New York City two years 
ago to be a part of this new industrial "revolution," 
they had suffered terrible living and working 
conditions and earned hardly any money. Some  

 
 
days, Hannah was amazed at Muriel's ability to 
continue to find a silver lining in every cloud.  
 
But as she collected her meager earnings and 
descended the factory steps with the other female 
workers, Hannah felt her spirits begin to lift. 
Separating herself from the group, she pulled out a 
pouch that she had hidden in the lining of her skirt 
and added the day's wages to it.  
 
On the crowded, dirty street, she hurried about her 
errands. First, she stopped at the butcher, for 
tonight she would surprise Alfred with meat for 
dinner. Then, she visited the grocer for some bread 
before finally stopping somewhere she hardly ever 
entered—the toy-maker's store. Awkwardly, she 
stepped inside and searched for the item she had 
been watching in the window for weeks. Bringing the 
toy to the counter, she pulled out her money pouch 
with trembling hands. Would she have enough to 
pay for it?  
 
Hannah held her breath as she slowly counted out 
the coins, one by one. With a soaring heart, she 
handed the clerk her very last coin, knowing that it 
was just enough to buy Alfred the little tin soldier in 
front of her. She smiled at the clerk with a mixture of 
relief and joy. She had saved for months, but she 
was able to give her son a birthday gift that he would 
truly love. She couldn't wait to see the look on his 
face!  
 
As Hannah left the store, she held the wrapped 
package tightly to her chest. Suddenly, the endless 
work shifts and miserable living conditions all 
seemed worth it, just to have the opportunity to 
hand her son a simple toy. She couldn't help but 
smile at the idea as she entered the broken-down 
tenement where they lived and climbed the stairs 
with anticipation for the evening and renewed hope 
for tomorrow. 
 

 
 



 Student Learning Guide: Clarifying the Learning Targets- 2nd Semester 
 

24 
 

7th Grade 

ELA 
 

The Industrial Revolution 
 
The Industrial Revolution was a time of enormous 
growth in industry, primarily due to the invention of 
machines that could produce goods faster and better 
than ever before. This revolution began in Europe in 
the eighteenth century when machines for the 
textile and iron industry were first invented and with 
the development of the steam engine. Factories 
were built to help create goods in a timely and 
efficient manner. As a result, people began to move 
away from farms and into cities, where they could 
obtain reliable work and wages. This revolution in 
industry later extended to the United States as well.  
 
The Industrial Revolution included innovations in 
several different areas. Steam-powered ships and  
railroads made transportation faster and more 
reliable. Communication also improved with the 
invention of the telegraph. This device transmitted 
messages across the country in a fraction of the time 
that it took to send a letter. In addition, the financial 
industry boomed with the establishment of the 
London and New York stock exchanges.  
 
In general, people benefited greatly from this time. 
The upper and middle classes made fortunes from  

 
 
investments and new business opportunities. Their 
standard of living increased as the introduction of 
mass-produced goods provided more options and 
availability of items. The working class did not 
experience as many benefits at first. They received 
low wages in return for working long hours in 
factories, and they lived in overcrowded and 
unsanitary apartments. However, the conditions of 
the working class improved in the late 1800s with 
the establishment of unions and laws to improve 
factory conditions.  
 
Overall, the Industrial Revolution was a time of 
significant achievement and the beginning of a new 
and improved manufacturing age. This time period 
improved the quality of life for society and helped to 
develop the modern world we know today. 
 
 
 
 
 
 
 
 

 
 
 

Directions: Answer the following question(s) relating to the passage titled "Hope for Hannah / The 
Industrial Revolution". 

 
15. According to "The Industrial Revolution," what is a logical conclusion that can be made about the 
Industrial Revolution's impact on cities in Europe and the United States?  

A. During the Industrial Revolution, people moved away from rural areas, so cities grew and 
became crime-ridden.  

B. Factories were built where farms had previously been, so new cities grew across the nations.  
C. In a response to the poor living and working conditions, unions began to take over the running 

of cities that had factories.  
D. The opportunity for jobs and wages caused people to move to cities, so cities grew in population 

at this time. 
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16. How does the view of the Industrial Revolution differ in the two passages?  
A. In the story it is grim, but in the article it is positive.  
B. In the story it is disbelieving, but in the article it is accepting.  
C. In the story it is childlike, but in the article it is educational.  
D. In the story it is mysterious, but in the article it is lighthearted. 

 

17. How does the author of “Hope for Hannah” use information that is similar to that presented in 
“The Industrial Revolution”?  

A. The benefits Hannah and Muriel come to realize are typical of the overall benefits described in 
“The Industrial Revolution.” 

B. The lives Hannah and Muriel live are a protest against conditions described throughout “The 
Industrial Revolution.”  

C. The struggles Hannah and Muriel experience are typical of the early part of the time period as 
described in “The Industrial Revolution.” 

D. The plans Hannah and Muriel make for the future reflect changes that occurred in society as 
described at the end of “The Industrial Revolution.” 

 

18. As “Hope for Hannah” describes Hannah’s day, it mentions two events that bring her hope and 
joy. Select the TWO events that bring Hannah hope and joy.  

A. visiting the toy store  
B. buying meat from the butcher  
C. working at the sewing machine  
D. living in the tenement  
E. hiding her wages in the pouch 

 

19. Select the TWO choices that describe how Alfred’s birthday influenced the other characters in the 
text "Hope for Hannah."  

A. It prompted Hannah to visit a toy store. 
B. It prompted Muriel to purchase a gift. 
C. It prompted Hannah to purchase bread.  
D. It caused Hannah to question her friend’s outlook on life. 
E. It prompted Muriel to reveal a secret about her spouse. F. It caused Muriel to feel a sense of 

guilt. 
F. It caused Muriel to feel a sense of guilt. 

 

 

20. In paragraph 6 of "Hope for Hannah," how does the text foreshadow negative events to come?  

A. Muriel's inner dialogue reveals her doubts and fears about the future.  
B. Muriel's spoken dialogue is an unsuccessful attempt to conceal her worries about the future.  
C. The gloomy imagery creates a mood of dark suspense about things to come.  
D. The symbolic imagery creates a threatening and unsettling mood. 
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